Abstract: A team of 4-H/Extension educators were invited to Erbil, Iraq to conduct a week-long intensive training to assist Iraqi youth workers in preparing effective programming as they build their 4-H program. The workshop incorporated the 4-H Essential Elements for Program Success and a Curriculum and Lesson Development Training module. Three-quarters of participants said they were leaving the training with a set of curriculum developed by themselves or others during the workshop. Most (88%) indicated they had tentative plans for implementing the lessons they developed during the training. This project created a solid foundation upon which Iraqi youth workers can build.
Introduction

Methodology
The Training Process The USDA/FAS invited a team of 4-H/Extension experts to conduct a training workshop on program planning and curriculum development and delivery. This activity provided a week-long intensive training workshop to assist Iraqi youth workers in preparing effective programming in working with young people. The training was conducted in Erbil, Iraq. The Iraqi leadership did not wish to simply implement 4-H curriculum that already existed. They wanted the skills to develop curriculum that was relevant and appropriate for Iraqi youth. Seventeen Iraqi youth workers participated in the training.
The team consisted of four agricultural and extension professionals from three land-grant universities including the University of Florida, the University of Nebraska-Lincoln, and the Pennsylvania State University. These professionals brought extensive experiences in rural and urban 4-H programming, agricultural programming in a variety of international settings, training of youth workers and educators, cultural diversity, and program evaluation. Additional trainers from the U.S. consisted of an International Agricultural Development Specialist from the USDA Foreign Agricultural Service and the Director of the National Headquarters for the 4-H Youth Program.
Two in-country college students also assisted the team during the workshop. The purpose of their involvement was to participate in presenting workshop sessions and to further develop the materials presented for future trainings in Iraq. Consultation and materials were also provided by the Penn State 4-H Program Leader. Workshop preparation and planning took place by conference calls, face-to-face meetings, and a conference via Skype with the key Iraqi leader for the project. The groups also met with a local Arabic translator from Iraq who gave the group helpful insight into the culture and assisted with the translation of written material to be used during the in-country workshop and during the web Skype call.
Using the National 4-H Council curriculum entitled Essential Elements of 4-H Youth
Development Programs (National 4-H Council, 2009) , the facilitation team focused on youth development and program components using an experiential learning model. The curriculum and lesson development training module was based on teaching methods and curriculum planning courses used in agricultural education teacher education programs. The facilitation team provided a basis for curriculum and lesson development. Table 1 presents the schedule that was implemented, incorporating the two components. To accommodate the language barriers, two translators held a key role in the training program.
The translators served as a bridge between the presenters and the participants, writing participant comments in Arabic on flipcharts as the facilitators did the same in English. They also translated the pre and post evaluation forms and facilitated casual comments during break and meal functions as the presenters mingled among the participants. For parts of the workshop presentations a simultaneous translation system was used.
Data Analysis
A pre-post-evaluation was used to assess the objectives of the training. The evaluation was designed to measure the knowledge, attitudes, and intentions of Iraqi participants related to youth development programming. Session 1 of the training provided awareness of the eight essential elements of positive youth development, as well as participants' role in intentionally planning, implementing and achieving a balanced youth development program. A portion of each day also focused on concepts related to curriculum development. Each item was rated on the extent to which participants agreed with the statement using the following five point Likerttype scale: Strongly Disagree =1, Disagree =2, Neutral =3, Agree =4, and Strongly Agree =5. Participants were asked to rate between five and eight statements related to each of the eight essential elements that were the focus of the training program in Sessions 2 through 9.
Data were analyzed using SPSS version 19. Descriptive statistics included frequencies, means, and standard deviations. Inferential statistics including paired t-tests were used to compare mean scores before and after the training. The level of significance was set a priori at p <.05.
Findings Objective 1
The tables below report percentages of respondents who "agreed" or "strongly agreed" with each statement. Table 3 presents the percentage of agreement with each competency statement related to developing positive relationships with a caring adult (Session 2) before and after the training.
There was a statistically significant difference in scores for four of the eight statements before and after the training. Table 4 presents the percentage of agreement with each competency statement related to creating a safe emotional and physical environment (Session 3) before and after the training.
For each of the six statements, there was a statistically significant increase in scores before and after the training. Table 7 presents the percentage of agreement with each competency statement related to providing an opportunity for mastery (Session 6) before and after the training. For four of the eight statements, there was a statistically significant increase in scores after the training. The difference in before and after scores was not statistically significant for four competency statements. Table 8 presents the percentage of agreement with each competency statement related to creating an opportunity for youth to see themselves as an active participant in the future (Session 7) before and after the training. The difference between before and after scores was not statistically significant for any of the six competency statements. Table 9 presents the percentage of agreement with each competency statement related to providing youth with an opportunity for self-determination (Session 8) before and after the training. There was a statistically significant difference in scores for one statement before and after the training. The difference in before and after scores was not statistically significant for four competency statements. Table 10 presents the percentage of agreement with each competency statement related to providing an opportunity for youth to value and practice service to others (Session 9) before and after the training. There was a statistically significant difference in scores for one of the six statements before and after the training. The difference in before and after scores was not statistically significant for five competency statements. The competencies in which participants had the greatest gains included:
• Understanding the essential elements of positive youth development • Creating a safe emotional and physical environment • Creating an inclusive environment, and • Engaging youth in experiential learning
The competencies in which participants had the least gains included:
• Providing opportunities for youth to see themselves as an active participant in the future • Providing opportunities for youth self-determination, and • Providing opportunities for youth to value and practice service to others Table 11 presents the percentage of agreement to each competency statement related to curriculum development concepts. Participants were only asked to rate this competency after the training. 
Objective 2
At the end of the training participants were asked to indicate the degree to which they were ready to apply what they had learned. Three-quarters (76.4%) of participants said they were leaving the training with a set of curricula developed by themselves or other participants during the training event. An even greater percentage (88.2%) indicated they have a tentative plan for implementing the lessons they developed during the training event. 
Discussion
Based upon the results from participants it is clear that the Iraqi workshop participants learned about the elements of experiential learning and methods for incorporating experiential learning methodology into their existing curriculum. Based upon pre-and post-test survey results, they also felt they had learned a significant amount about creating a safe emotional and physical environment for the young people that they work with. And, not only were they able to recognize emotional and physical safety issues for young people in their current development programs, they felt confident that they could share that information to instruct other youth leaders helping them to create similar safe environments.
In two of the major competency areas that resulted in the least gain in means scores (opportunity to see oneself as an active participant in the future, and opportunity to value and practice service to others), the mean scores were rated high before the training and therefore had limited opportunity for growth. The interest in developing self-determination in youth is a new and growing movement in Iraq. An example of this movement is the Third Iraqi Civil Society Solidarity Initiative Conference which was held in Irbil in October of 2011. At that conference, it was declared that, "While youth in Iraq face many challenges, they can be one of the most important forces for change and social progress and the conference supports civil society and government efforts to develop the youth sector" (Iraqi Civil Society, 2011) .
Additional Benefits of the Project
Several additional benefits resulted from this project. Specific benefits include:
• The efforts of the team built upon existing 4-H efforts currently underway in Iraq. Several of the club leaders that came together were able to share ideas across provinces and subject matter. Ideas for recruiting and engaging youth were discussed formally and during breaks and in the evenings and during mealtimes.
• Groups that don't normally interact were able to connect with one another, establish relationships, provide contact information and plan future communications. These groups included government and non-government entities, volunteer organizations, businessmen and women, and those involved in formal education training.
• Youth-based curriculum was developed using curriculum templates that could easily be exchanged across all participants. Although the curriculum developed was in draft form by the end of the workshop, e-mail addresses were collected and efforts were established for the sharing of curricula in final draft form. In addition, the curriculum development efforts were targeted to teach the participants the skills necessary to continue developing curriculum long after the workshop was concluded.
• There was 100% involvement and engagement by all invited youth workers. This was evident in all lesson presentations, curriculum development exercises, and role-play activities. In addition, Iraqi attendees to the workshop were able to practice their English language skills while interacting with the presenters and the language interpreters.
• Iraqi, Kurdish, and U. S. relationships were established and/or strengthened among the participants. Several instances throughout the five-day workshop allowed for the breakdown of stereotypes and the dispelling of myths. Issues regarding ethnic and gender differences were highlighted throughout the week allowing for opportunities to model effective behaviors that create safe environments for all youth regardless of gender or ethnicity.
• There exists a foundation for starting 4-H clubs in the Kurdistan region. Currently, the majority of 4-H activities are located in the central and southern regions of Iraq. This workshop provided the necessary information, tools, and contacts for Kurdistan regional participants to learn more about initiating 4-H clubs in their provinces.
Conclusion
At best, curriculum development is a lengthy, cognitive process grounded in theory that requires extensive knowledge of the curriculum development writing process combined with knowledge of the technical subject matter built upon essential standards and measured by indicators. Successful curriculum writing efforts are then pilot tested at the age-appropriate developmental level before scaling up and made available to a broader audience. The five days that the facilitation team had with the workshop participants was simply not long enough to provide for adequate time in training to produce a youth development curriculum product for widespread distribution.
However, the efforts involved in this project create a solid foundation upon which to build future youth oriented curriculum development efforts in Iraq. The conference was a first for several of the participants and relationships developed as a result of the week long interactions. It is recommended that future efforts focus on longer term arrangements with Iraqi youth workers that allow for multiple points of contact in-country, to provide oversight for the curriculum writing, testing, and revision and distribution efforts necessary for widespread adoption of the youth development curriculum developed. In addition, providing opportunities for Iraqi youth workers to work along with youth partners in other countries would strengthen their programs. This approach to strengthening 4-H youth development programs may be applicable to other countries.
